What Do Textbooks Teach — and How?
An Approach to Assessing Modes of Human Rights Education

Bettina C. Rabe

1TH large-scale projects such as the Programme for International
Student Assessment (P1SA), Trends in International Mathematics
and Science Study (TiMss) and Progress in International Reading

Literacy Study (PIRLS), efforts to assess student achievement on an inter-
national level have gained much attention. While these programs focus on

traditional core subjects and competencies, viable benchmarks for more
socially oriented subjects have yet to be developed. This article describes
a research proposal that aims to construct categories for an assessment of
contemporary human rights education — in Japan or other countries.

After establishing a Headquarters for the Promotion of the Plan of Action
for the United Nations Decade for Human Rights Education (hereafter re-
ferred to as “Decade”) in December 1995, the Japanese government initiated
a cascade of top-down implementation measures to guarantee a consistent
human rights education policy throughout society. Until the end of the
Decade, lasting from 1995 to 2004, annual Reports on the Implementation
Stages of the National Plan of Action for the UN Decade for Human Rights
Education ([ [T NMEZHE D72 OEE104] (2R3 2 EINATE Rl 0
HEEIRDL) ) were published on the government’s website.! Under the aus-
pices of the Ministries of Justice (Mo]J) and of Education, Culture, Sports,
Science and Technology (MEXT), White Papers on Human Rights Education
and Human Rights Awareness-rising ( [ NMEZE - B3¢ H#E] ) have been
published for every fiscal year since 2001, initially with an abbreviated ver-
sion on the internet and a full print version for sale.* Japan consecutively
pledged commitment to the United Nations World Programme for Human
Rights Education.?

Japan’s positive attitude towards this international movement for hu-
man rights education heralded a nationwide shift from education for social
integration ([FIF1#( A, also known as déwa education®) to human rights ed-
ucation per se. Yet, the historically grown mode of education for social inte-
gration is still a major issue in Japan and must on no account be neglected.
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One way of evaluating Japan’s contemporary human rights education
policy would involve examining laws, plans and reports such as referred to
above; another way would include analyzing educational materials used or
devised for human rights-related education. When discussing human rights
education as an element of compulsory education, the most important de-
velopments have to be seen in the issuance of government-approved materi-
als for moral education (iE 2 #) in primary and lower secondary schools,
namely the Kokoro no néto ( [{x® /7 — K] , a series of four books —
Notebooks on Morality — introduced in fiscal year 2002),° and the Guidelines
for Human Rights Education Methodology (the so-called Torimatome, [ \
MEBE OB FIEZEDIED FIZoOWTh, B1~3%kE W £ & ®), which
serve as important sources for human rights education benchmarking in
Japan.® The first of the so far three Torimatome was published in June 2004
by the Research Council for Human Rights Education Methodology (A #E

B OFE HFIEEICE T 5 g 9E25). While on the one hand the
White Papers on Human Rights Education and Human Rights Awareness-
rising mention the Kokoro no néto as a medium relevant for fostering appro-
priate values in children, on the other hand the series has received a lot of
criticism that may or may not abate after a revision of its content.”

Accordingly, it may be assumed that Japan’s human rights education
policy impacted the delineation of the current national curriculum (¥17
PR HIGH)S — and is going to impact future curriculums, as well as the
composition and approval of textbooks — or the upcoming design of the
Kokoro no noto.

Rationale of the Present Approach

Once the researcher has ascertained the consistency of Japan’s efforts to
implement an educational policy for and about human rights, she has to
look for an appropriate sample, as well as an appropriate method to “meas-
ure” human rights-related educational contents in teaching/learning mate-
rials. “Human rights” as a subject matter is expressly mentioned in Japan’s
national curriculum for Civic Education (tEZ %} DA K55 #F) during the
third year in lower secondary school, which is also the last year of com-
pulsory education. An examination of educational materials designed for
students between approximately fourteen and fifteen years of age will pro-
vide an excellent profile of topical teaching/learning contents and methods.
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Setting out from the first curricular period that is completely covered by
the Decade’s policy, the researcher has to identify the one Civic Education
textbook with the highest adoption rate in order to obtain a representative
specimen for an analysis of human rights-related teaching/learning con-
tents and methods. Having been announced in December 1998, the curricu-
lum was implemented on 1 April 2002.° It was partially revised in 2003, and
obviously designed to conform not only to general education benchmarks
but also to certain requirements arising from Japan’s current human rights
education policy. Based on the given curricular timeframe, the first edition
of textbooks approved for use from 1 April 2002 entered its approval cycle in
2000, i.e., well within the Decade. 1 April 2002 was also the key date for the
employment of the Kokoro no néto, the textbook series for moral education
whose conceptualization was mandated by the MEXT. In accordance with
the policy for approved textbooks, copies of this series were distributed to
all primary and lower secondary schools for individual use.'

After identifying curricular timeframe, year level and subject, the lat-
ter two points have to be expanded on, because Civic Education and Moral
Education are not equivalent subjects, nor is Moral Education as a subject
the same as moral education in a wider sense. Civic Education, a subdis-
cipline of the “triple” subject (#F}) Social Studies (fh=F} or #£%), is a
clearly defined lower secondary school subject and demands textbooks (#t
F}3) approved by the MEXT. Moral Education, on the other hand, is not a
subject with a subject teacher, but is usually taught by the homeroom teach-
er. Teaching/learning materials for Moral Education are therefore defined
as supplementary materials (RIIZ# or #fiBh##1). For Moral Education,
schools, teachers and educational councils are free to choose from a wide
variety of supplementary materials, statistics for which are hard to find.
Supplements are of course also allowed in addition to textbooks for regular
subjects. The corpus of regular textbooks is publicly announced after ap-
proval; guidebooks for teachers (edited by the respective publishers and not
subject to the approval process) have to be bought separately. It is different
with the Kokoro no néto: firstly, the series was conceptualized by the MEXT
and distributed to students, the MEXT also published instructors’ guide-
books and distributed them to teachers; secondly, the series is also com-
monly available as an International Standard Book Number (1sBN) edition;
thirdly, the Kokoro no néto have been designed for moral education (notice
the lower case: here “moral education” signifies “overall moral education”



166 HUMAN RIGHTS EDUCATION IN ASIA-PACIFIC

including the subject “Moral Education”) across subjects and even outside
formal educational settings.!' The latter is in accordance with the endeavor
to teach about human rights-related values truly comprehensively. Kokoro
no noto for lower secondary schools (i.e., chilgakkd) was devised to be em-
ployed through all three years, and will therefore provide data about educa-
tional modes during the final stage of compulsory education. Lastly, it has to
be pointed out that the Torimatome list Civic and Moral Education as model
subjects for human rights education;'? they also explain about a “sense of
human rights” ( [ AME&H | ),”® clearly denoting the attitudinal mode of
human rights awareness.

As to the measurement per se, the two textbooks in question, one be-
ing a representative sample for frequency reasons, namely Atarashii shakai
— kémin (New Social Studies — Civic Education) for Civic Education, the
other for reasons of relative importance, namely Kokoro no néto/chiigakkd
for moral education,'* were analyzed following a pattern of qualitative con-
tent analysis suggested by Lenhart."®

Taking a first step into basic education research about human rights-
related contents and methods, the construction of the analytical instrument
will necessarily follow a strictly qualitative pattern. Lenhart does not elabo-
rate on his methodological inventory but explains about his categories by
describing the teaching/learning contents and methods of the materials he
examined. The analytical framework is based on the following eight major
categories:

Year level (“24F)

Variables would be: preschool ($122(%), primary school (/NF4%),
lower secondary school (H“#1%), higher secondary school (/5 %5%1%),
etc. The present analysis deals with samples for lower secondary school
education during the 1st to 3rd years for moral education and the 3rd
year for Civic Education.

Target actor (XI5:7)

Variables would be: designed for instructing (instructor-oriented, X
ffif] 1)), designed for learning (learner-oriented, ZEfE[M] (), designed
for teaching and learning (designed for use by instructors and learners,
M J71A1F), etc. The present sample deals with textbooks designed as
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learning materials to be presented to students and are therefore classi-
fied as learner-oriented.

The remaining six major categories are teaching/learning target, teaching/
learning content, instructional design, account for methodological choice,
values education approach, and assessment. They are explained in the fol-
lowing section.

Each of these categories demands a set of relevant variables, and again,
each of these variables needs a set of operational rules for coding and re-
cording. A classical analysis of textbooks or other educational materials re-
quires, of course, a description of the material itself, its production, design
or lettering, the utilization of specialized didactics, and an examination of
its factual accuracy, visual language, vocabulary and style.'¢

Methodological Frame'”

Sampling was conducted by relevance sampling.’® The population was
known for Civic Education: all textbooks for lower secondary schools ap-
proved for use from academic year 2002 until the end of academic year
2005." Judging from its adoption rate, the best representative of the text-
book corpus in question is Tokyd shoseki’s edition Atarashii shakai — ko-
min.*® For Moral Education (even more so for moral education) the pop-
ulation was unknown, because teaching/learning materials are defined as
supplementary. Kokoro no néto/chiigakko was chosen because it represents
the government’s approach to human rights-related moral education.

The primary research question is: Which parameter values will result
from applying a specified tool for qualitative human rights education-re-
lated content analysis to a sample of teaching/learning materials? The re-
spective research direction aims to investigate and describe what is being
communicated to students between approximately twelve and fifteen years
of age — and how. Yet, in order to develop a feasible tool for analysis, its cat-
egories and variables have to conform to certain standards of reliability and
validity. The present approach focuses on securing validity rather than reli-
ability* by means of communicative validation* of the analytical construct
and the preliminary data.?
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Although specific semantic and cultural differences between nations
have to be considered carefully, the overall pattern should be applicable to
relevant materials regardless of language and national background. Using
Lenhart’s suggestions as a framework, all categories were constructed de-
ductively and scaled nominally in order to conduct a structuring content
analysis®.

Units of analysis® (4347 H.{i) are defined for each variable as:

Sampling unit Context unit Coding unit

BT T HAL a7 ¥ A MHAL a—F 4V HL

Single textbook Teaching/learning unit as defined in Proposmon/phrase as identified by
table of contents categorical pattern

If more than one parameter value could be identified per variable and teach-
ing/learning unit, a maximum of two values was recorded for “educational
domains’, “focus issues’, “selection criteria” and “account for methodological
choice” in order to optimize the respective profiles of analysis. The average
teaching/learning unit in Atarashii shakai — kémin consists of a two-page
set (with one-page introductions and evaluative assignments in nearly all
main chapters); Kokoro no néto/chiigakké mostly displays two-page or four-
page sets per teaching/learning unit.

The classical way to assess textbooks would also imply a description of
size and format, total number of pages and pagination, cover and binding,
characteristics of print, graphics and design, language (e.g. usage of da/de
aru or desu/masu style and furigana in Japanese materials), vocabulary, im-
print and sources, etc.

The development of coding rules follows an interpretive quasi-herme-
neutic spiral for each variable. As an illustration of this point may serve the
construct for the cognitive domain (F&ZE1AYFEIK): An extensional list® was
created for each of its elements as stated by Bloom et al.?’, namely “knowl-
edge (Fi#%)“, “comprehension (Bifi#)”, “application (i~ )’ “analysis (53#7)’,
“synthesis (185", “evaluation (F£fi)”. In order to secure intra- and intercod-
er reliability, an anchor phrase® or a set of such phrases has to be identified:
For the given domain, the phrase [Z X 72HHZFVEL X 9 ¥ (“state
the reason why you thought”) refers to “comprehension” and may be used as
a semantic anchor. Procedures for dealing with ambivalent teaching/learn-
ing contents or methods would make use of identifying default parameter
values and constructing coding rules from a set of educational standards, as
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can, for instance, be read from the national curriculum or the Torimatome;
they appear underlined in the following array of categories. *

Major category: teaching/learning target (%3 - %28 H1E)
variable: phrasing [yes/no] (H#fe{b. D 5 fiE)

+  subcategory: level of abstraction (#f{l.> L' ~/L) < general tar-
gets, specific targets

+ subcategory: educational domains (Z(F fiE)ik) = cognitive, affec-
tive, psychomotor

Major category: teaching/learning content (73 - HE)

+  subcategory: focus issues (F-7&H) = conceptual deﬁmtlons, specific
problems, historical developments, rules, institutions

+  subcategory: selection criteria (3% i O FRHL) = topicality, sit-
uational specifics, relevance, basics

Major category: instructional design (5 J77%)

+ subcategory: educational setting (f§&/Z[E) = e.g. group teach-
ing, frontal teaching (= whole-class teaching), team teaching, co-
operative learning, off-campus activities

«+ subcategory: teaching activities (F55{5 %)) = e.g. presenting, ex-
plaining, assigning, facilitating

+ subcategory: learning activities (75 #)) = e.g. formal learning,
discussion, simulation, role-play, community activity

+ subcategory: phasing (fF3&/IH}) = sequence of phases such as

“cognize’; “express’; “gather”, “cooperate’, “answer”

+ subcategory: materials (##/) 2 e.g. textbook/recommended
supplementary textbook, worksheet, audio-visual media, pen and
paper

Major category: account for methodological choice (}5ENZE - J5

EOBESIT)
variable: developmental stage (3 B¢ [)
variable: cultural background (SUALHIHE )
variable: situational background (k7 O F4:)
variable: individual vulnerability (FFE DSV %7 B U 7 1 —)
variable: societal conditions (ft= _E D &
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Major category: values education approach (flifEZ(HE ~D7 7' 1 —
¥)
variable: individual values-oriented approach (ffifE % F 5 &
w57 r—F)
variable: normative approach (k)7 7' 17 —F)
variable: development-oriented approach (F& % {5 M 925 7
7a—I)
variable: discoursive approach (iM77' v —F)
Major category: assessment (Z{ 5 71-h)
variable: formative assessment (J&&AYEEAT)
variable: summative assessment (¥ F5HIFEAT)
Neither of the two sample books displays regular assignments for evalu-
ation within a given teaching/learning unit. The arrangement of assess-
ment modules depends largely on the instructor’s strategies.

After successful coding and recording, the resulting parameter values will
convey information about patterns of instruction and about corresponden-
ces between teaching/learning contents and didactical modes. An analysis
of selected sample pages is presented in the next section. When reading and
digesting the following tables however, one should bear in mind that they
show preliminary results from a tentative application of an analytical tool
still under development. Coding procedures have to be optimized, larger
samples of consecutive context units have to be analyzed before statements
about educational modes can be made or conclusions about educational
tendencies can be drawn.
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Sample Analyses
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Chapter 2.2—1, pages 30-31
Human Dignity and the Constitution of Japan — Human Rights and the
Counstitution of Japan — Considering Human Rights

human rights games®' (“Acceptable & Unacceptable Differences”, “Two

Salient points and visuals Donkeys"); unidentified male character®

Reference pages n.a.

Terms explained na.

phrasing: none
Teaching/learning target . educational domains: cognitive, affective (albeit with a considerable
psychomotor proportion)

. focus issues: specific problems, rules

Teaching/learning content o
. selection criteria: relevance
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Instructional design

. educational setting: group teaching, frontal teaching, cooperative
learning

. teaching activities: presenting, explaining, assigning

. learning activities: formal learning, discussion

. phasing: gather—cooperate—answer—express; gather—
cognize—express—cooperate

. materials: textbook, pen and paper

Account for methodological choice

developmental stage

Values education approach

development-oriented approach

Assessment

n.a.

Other observations

The 2002 edition presents card five in “Acceptable & Unacceptable
Differences” with a different text: B & AT I AR 2% <
BREE L7y, CEATEBA~EESE LT, | (‘B-san found

a job soon after graduating from lower secondary school, while C-san
proceeded to higher secondary school.”).* The topics may have been
exchanged for various reasons — to offer just two of several possible
explanations: Finding a job soon after graduating from compulsory
education is neither better nor worse than proceeding to a higher level of
formal education; one may also feel inclined to doubt that it is meaningful
to rank educational levels according to their acceptability or “usefulness”.
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Chapter 2.2—2, pages 32-33

Human Dignity and the Constitution of Japan — Human Rights and the
Constitution of Japan — The History of Human Rights and the Establishment
of the Constitution of Japan

human rights timeline 1200-2000, French Declaration of the Rights of
Salient paints and visuals Man and of the Citizen, entry into force of the Constitution of Japan in
1947, Satoshi & Kaori, pinboard, triangle assignment®

French Declaration of the Rights of Man and of the Citizen, Meiji
Reference pages Constitution and modern Constitution of Japan; cross reference to unit
about social rights

Terms explained campaign for universal suffrage

phrasing: none

Teaching/learning target e educational domains: cognitive

e focus issues: historical development, rules

Teaching/learring content e selection criteria: basics
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U educational setting: frontal teaching

U teaching activities: presenting, explaining, assigning
Instructional design U learning activities: formal learning

U phasing: gather—cognize—answer

. materials: textbook

Account for methodological choice developmental stage

Values education approach normative approach

Assessment n.a.

The idea of human rights is being depicted as a concept of definitely
Western provenance. It would be a challenge to trace indigenous,
historically grown human rights-related institutions and customs in Japan
in order to examine those factors that sever the mainstream concept
“human rights” from indigenous concepts about “freedom” or “justice”, *
The textbook makes use of simplified terms; to the Basic Law for the
Federal Republic of Germany® ( K * @R HeFn[E JEAE) for
instance it refers as “Bonn Basic Law” ( TR > FEARE ] ).

Other observations
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Chapter 2.3—8, pages 54-55
Human Dignity and the Constitution of Japan — Human Rights and a
Harmonious Society — The International Community and Human Rights

Salient points and visuals

collage of photographs and illustrations pertaining to the unit's topic, Kaori
& Satoshi, pinboard, short story, friangle assignment

Reference pages

Universal Declaration of Human Rights, International Covenant on
Economic, Social and Cultural Rights, International Covenant on Civil and
Political Rights®”

Terms explained

n.a.

Teaching/learning target

phrasing: none
e educational domains: cognitive

Teaching/learning content

e focus issues: specific problems, rules
. selection criteria: basics, relevance
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educational setting: frontal teaching, cooperative learning
teaching activities: presenting, explaining, assigning
learning activities; formal learning, discussion

phasing: gather—cognize—answer; gather—cooperate
materials: textbook, newspapers

Instructional design

Account for methodological choice developmental stage, situational background

Values education approach normative approach

Assessment n.a.

Here, the topic of indigenous peoples is not explicitly raised for Japan;

Other observations the authors cover issues like “Ainu people”, “buraku discrimination”,
Okinawa's culture and nationality or ethnicity elsewhere in the textbook.
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Chapter 2.3—*, page 56

(opposite page introduces a new chapter, featuring Kaori & Satoshi)
Human Dignity and the Constitution of Japan — Human Rights and a
Harmonious Society — What We Have Learned

Salient points and visuals

two charts, explanatory diagram

Reference pages

n.a.

Terms explained

n.a.

Teaching/learning target

phrasing: yes (assessment)
. level of abstraction: general
e educational domains: cognitive, affective

Teaching/learning content

focus issues: conceptual definitions, specific problems
e selection criteria: relevance
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. educational setting: frontal teaching, cooperative learning, group

teaching
. teaching activities: presenting, explaining, assigning
Instructional design . learning activities: formal learning, discussion, simulation

. phasing: gather—cognize—cooperate; gather—(cooperate—)
cognize—answer
. materials: textbook, material of choice

Account for methodological choice developmental stage, situational background
Values education approach discoursive approach
Assessment summative assessment

Other observations n.a.
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Kokoro no néto/chiigakko
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Chapter 4.0, pages 78-79

Living as a Social Being — 4™ Set of Keys:

Society®
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Involvement with Groups and

Salient points and visuals

poetic introduction (“freedom”), colorful design

Reference pages n.a.
Terms explained n.a.
Teaching/learning target phrasing: none

e educational domains: cognitive, affective

Teaching/learning content

e focus issues: conceptual definitions
. selection criteria: none
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Instructional design

educational setting: frontal teaching

teaching activities: presenting, explaining, assigning
learning activities: formal learning

phasing: gather—cognize—answer

materials: recommended supplementary textbook

Account for methodological
choice

developmental stage

Values education approach

normative approach

Assessment

n.a.

Other observations

Poetic citations about “freedom” appear out of context and might be interpreted
in a tendentious way.




What Do Textbooks Teach — and How? 181

NEL
5
A
w
I
w
=
}‘\"
=4
S
<5
A\
—
\) ¥

AACTFACLERAT (NG
ARELAMAGEXLTVE |

Chapter 4.1, pages 80-81
Living as a Social Being — 4™ Set of Keys: Involvement with Groups and
Society — After All, You Are Never Alone

Salient points and visuals ilustrations of units and their respective components
Reference pages n.a.
Terms explained n.a.

phrasing: none

Teaching/learning target . educational domains: affective

. focus issues: specific problems

Teaching/learning content . selection criteria: situational specifics
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Instructional design

educational setting: frontal teaching

teaching activities: presenting, explaining

learning activities: formal learning

phasing: gather—cognize

materials: recommended supplementary textbook

Account for methodological
choice

developmental stage, situational background

Values education approach

normative approach

Assessment

n.a.

Other observations

n.a.
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Chapter 4.3, pages 86-89

Living as a Social Being — 4" Set of Keys: Involvement with Groups and
Society — No, We Do Not Want to Be Constrained, But ... — 15% Key: Towards
a Law-abiding and Harmonious Society

Salient points and visuals

collage of illustrations and photographs (‘rules & regulations”, “rights &
obligations”)

Reference pages

n.a.

Terms explained

n.a.

Teaching/learing target

phrasing: yes (given by key title/subtitle)

. level of abstraction: specific (oy key tile/subtille: Towards a Law-
abiding and Harmonious Society/ Understanding the
Meaning of Laws and Rules, and Improving Public Order
and Discipline)

. educational domains: cognitive, affective

Teaching/learning content

. focus issues: rules
selection criteria: basics, situational specifics

Instructional design

educational setting: frontal teaching

teaching activities: presenting, explaining, assigning
learning activities: formal learning

phasing: gather—cognize—answer

materials: recommended supplementary textbook

Account for methodological
choice

developmental stage, situational background

Values education approach

normative approach

Assessment

formative assessment (diary style)

Other observations

n.a.

One additional issue must be mentioned here, even if it may seem to con-
stitute a digression from the given set of analyses: When dealing with hu-
man rights education or human rights-related education, the medium itself
should abide by human rights standards. This point has to be emphasized
with regard to a rather conspicuous citation in Kokoro no néto/chiigakké:
One of its introductory chapters presents selected results from an inter-
national survey on young people’s dreams for the 21st century.®® What is
rendered in the US version as “You want to find someone to love” reads in
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Japanese: 9" C & 728 M:% 215 %] (“[You want to] find a nice person
of the opposite sex”). While the Japanese term “isei” definitely refers to a
heterosexual partner, the English word “someone” is gender-neutral. The
first flaw lies in an inaccurate translation (from Japanese to English), the
second flaw consists in presenting a heterocentric choice option in a me-
dium expressly devised for adolescents.

Perspectives

Valid and reliable instuments to assess human rights-related teaching/learn-
ing contents and methods could not only be applied to analyze materials
across curriculums, subjects or publishers, but also across cultural spheres.
While an analysis across curriculums, subjects and publishers would assist
in identifying educational policies and trends within a given cultural or na-
tional entity, an international analysis and coherent interpretation could of-
fer a first step towards a harmonization of educational benchmarks — and of
the presentation of “self” and “other”. The self/other dualism for instance is
only one cause of the ongoing international history textbook controversies.

For Japan, such an instrument could prove to be useful during the
phases of textbook approval and adoption, or serve as an analytical tool to
canvass the development of the Kokoro no néto and the Torimatome. When
applied to the national curriculums, even the extent of the current trend to-
wards a stricter mode of education (with its catchphrase @& D#HFNHD
A, “policy to abandon the present rather permissive style of education”)
would be identifiable if a comparative analysis “permissive vs. stricter style
of education” were conducted.

It goes without saying that a qualitative content analysis of human
rights-related educational materials cannot be realized by using one single,
uniform analytical tool. Within the given paradigm, research rationale and
methodological frame will remain congruent, but perspectives, levels of ex-
amination and variables have to be customized for each sample type. National
curriculums, the Torimatome and similar documents do require a different
set of variables than school textbooks and related materials. Moreover, af-
ter identifying the qualitative patterns of target samples, a meta-analysis of
quantifiable (or quantified) data could result in an evaluation of profiles for
teaching/learning contents, methods and education requirements.
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In the approach described above, the construct for values education
was derived from purely Western classification schemes. It would be most
conducive to modify the given methodological frame and integrate elements
from Mori Minoru’s works* — or, more generally, notable elements of values
education from all over the world — into the analytical pattern, in order to
create a truly appropriate tool.
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a Cooperation Council for the Revision of the Kokoro no néto ( [0/ — ] @
SKEICB T 5 1 E ), of www.mext.go.jp/b_menu/shingi/chousa/shotou/055/
gijiroku/08100908.htm.
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9 Cf. www.mext.go.jp/b_menu/shuppan/sonota/990301/03122602.htm.
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188 HUMAN RIGHTS EDUCATION IN ASIA-PACIFIC

15 Cf. Volker Lenhart, Pddagogik der Menschenrechte (Opladen: Leske +
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