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Documenting Human Rights Education
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Th    J     for 
Asia and the Pacific was inspired by the plea of a Japanese official of 
the United Nations, the late Yo Kubota. He made the plea in  in 

Osaka for Japan to help promote human rights in Asia and the Pacific. He 
addressed his plea to the local human rights movement. 

�e local human rights movement, led by the anti-Buraku discrimina-
tion movement, lobbied the city and prefectural governments in Osaka to 
support the plea of Kubota. More than a decade later, in , the Asia-
Pacific Human Rights Information Center ( ) was formally 
opened. 

In his message at the opening ceremonies of   on  
December , United Nations High Commissioner for Human Rights, 
Jose Ayala-Lasso, stressed that

�e Asia-Pacific Human Rights Information Center has a 
very special meaning for the United Nations. Eleven years ago, 
on the occasion of the celebration of the th anniversary of the 
Universal Declaration of Human Rights, here in Osaka, a highly 
respected staff member of the Centre for Human Rights, Mr. Yo 
Kubota, suggested the establishment of such a Center. I want to 
take this opportunity to thank all who worked to bring that idea 
to the reality we are witnessing today: to the human rights activ-
ists, to the distinguished scholars and to the Osaka Municipal 
and City Governments who had the foresight and commitment 
to human rights to bring about the creation of this Center.

H  aimed to collect human rights information related to 
the situation in the Asia-Pacific and to promote human rights in the region.

Human Rights Education

As expressed by �omas McCarty, Senior Adviser for the United Nations 
High Commissioner for Human Rights, in his address during the opening 
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ceremonies in December , the establishment of   came 
after the significant United Nations-supported events on human rights were 
held starting with the  Asian reginal conference on promotion and pro-
tection of human rights held in Sri Lanka, and more than a decade later the 
World Conference on Human Rights held in Austria, as well as the series of 
regional workshops on human rights ( in Manila,  in Jakarta, and 
 in Seoul).

In ,   organized two activities on human rights 
education. �e first was a symposium (with a focus on the United Nations 
Decade for Human Rights Education) held on  July  in Osaka city, 
and the other a meeting with representatives of regional organizations held 
on  September  in Bangkok.

�e proceedings of the two activities were reported in the newsletter of 
 . �e proceedings reports contained what documentation 
on human rights education should be: discussion of concrete programs, the 
challenges that should be faced at the ground level, and the relevant inter-
national initiative.

�ese activities started the human rights education program of 
 .

Why Document Human Rights Education?

Documentation of human rights activities is essential in promoting human 
rights.  �ere is a dire need to emphasize to the public that human rights are 
not mere concepts but are acted upon to serve personal and societal benefit. 
Presenting concrete human rights activities—those that address concrete 
issues affecting people at the ground level—serves as effective means of un-
derstanding human rights.

Human rights education is a key human rights activity (along with hu-
man rights protection and realization) that should be understood well in 
terms of practice. Documentation of human rights education gives both 
practitioners and the general public a guide on how “every individual and 
every organ of society, keeping this Declaration constantly in mind, shall 
strive by teaching and education to promote respect for these rights and 
freedoms” (Preamble of the Universal Declaration on Human Rights).
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HURIGHTS OSAKA and Human Rights Education Documentation

H  initiated the documentation of human rights education 
activities through its publications. �is started with the launching of a series 
of activities in  aimed at developing a regional human rights education 
program.

A research project in relation to the Asian values debate in early s 
included a workshop on cultural values and human rights in .  Two 
publications came out subsequently, Human Rights in Asian Cultures - 

Continuity and Change () and Human 
Rights Education in Asian Schools (). �e 
 publication included research reports on 
cultural values and human rights (in Japan, 
India, Indonesia, the Philippines and Sri 
Lanka), discussion of human rights education 
initiatives in different countries, and a review 
of the human rights education initiatives of 
national human rights institutions (s) in 
Asia. 

�is was followed, as suggested by the 
participants in the  regional workshop, 
by a project on human rights education in the 
formal education system. �e papers pre-
sented in this workshop were published in 
 with the title Human Rights Education 

in Asian Schools. �e 
papers were prepared 
by education officials, 
Commissioners of 
s, non-govern-
mental organization 
() workers, aca-
demics and research-
ers in different coun-
tries in Asia. 

�is publication 
brought out another 

Human Rights in Asian Cultures - 

Continuity and Change (1997)

Human Rights Education in Asian Schools
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aspect in documenting human rights education: the need to disseminate 
varied national and local contexts, and differing viewpoints coming from 
a variety of institutions in different countries involved in human rights 
education.

�is publication likewise stressed the need to recognize the meaning of 
human rights education from the perspective of field work.

Documentation by Practitioners

An essential content of any documentation of human rights education 
should be on what it is, how it is done, and by and for whom. H 
 documents human rights education by presenting ground-level ex-
periences. �us it seeks practitioners of human rights education in gather-
ing information and compiling materials. �is translates into the discussion 
of the following:

• Introduction of profile of the organizations implementing human 
rights education programs including story of its establishment;

• Reason(s) for the adoption of human rights education programs;
• Local contexts of human rights education programs;
• Practical aspects of human rights education including types 

of participants, human rights issues involved, educational ac-
tivities, teaching and learning materials, pedagogies, impact on 
participants;

• Issues and challenges that not only assess the programs but also 
provide bases for their development.

H  likewise values the role of researchers in document-
ing human rights education experiences and providing analysis of such ex-
periences from a third-party perspective. �us,   publishes 
research reports to support the development of human rights education 
programs through ideas and experiences gathered in the research. Research 
on the practical aspects of human rights education is essential in  
’s documentation efforts. 

Forms of Documentation 

H ’s documentation work brings to a larger audience human 
rights education experiences in Asia and the Pacific.
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For a period of almost twenty-nine years, from  till the present, 
  has disseminated human rights education experiences 
through different publications: newsletter, annual publication, project re-
port, and teaching-learning material. �e variety of forms of documentation 
serves a purpose: it allows wider readership. Different forms of documenta-
tion circulate to different people.

�e newsletter named  Asia-Pacific covers short articles on hu-
man rights education gathered from 
various sources including those from 
s, academic institutions, research 
centers (local, national and regional), 
s, United Nations (UN) offices and 
agencies and individual practitioners.

Published reports of workshops 
and projects allow people to know in 
detail issues surrounding human rights 
education. H  has docu-
mented the proceedings of workshops 
it organized in South, Southeast and 
Northeast Asia in collaboration with 
s, education ministries, UN offices 
and agencies and other institutions. �e 
documentations are useful reference 
materials on issues affecting human 
rights education.

H  published materials that encapsulate ideas and peda-
gogies of teaching and learning human rights drawn from the experiences 
of human rights educators in Asia and the Pacific. It published subregional 
teaching and learning materials (lesson plans) developed by educators in 
the different Asian subregions (South, Southeast and Northeast) during the 
- period.

Annual Publications

�e annual publication of   on human rights education 
started with Human Rights Education in Asian Schools of . It continued 
for twelve years, until . Similar to the  Asia-Pacific newsletter, 

FOCUS Asia-Pacific newsletter
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this publication included articles contributed by those working in s, ed-
ucation ministries, academic institutions, research centers (local, national 
and regional), s, UN offices and agencies, and also individual practi-
tioners particularly school teachers and trainers. �is annual publication 
is distinct for its focus on human rights education in the formal education 
system in Asia. 

Human Rights Education in Asia-Pacific
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From ,   expanded the scope of human rights edu-
cation initiatives in its annual publication by covering all types of programs 
and including both Asia and the Pacific. �is became the annual Human 
Rights Education in Asia-Pacific that has covered countries from all subre-
gions of Asia (West, Central, South, Southeast and Northeast subregions) 
and the Pacific.

Documentation as Human Rights Promotion

Documenting human rights education, from the perspective of 
 , serves a number of purposes:

• Support for human rights educators and educators in general in 
their educational programs and activities;

• Recognition of the variety of contexts, institutions, initiatives, con-
cerns, issues, activities and challenges of human rights education 
in Asia-Pacific;

• Understanding of the trends in human rights education implemen-
tation in the region and identifying measures needed to support 
human rights education development at various levels (community, 
provincial, state, national/federal, regional); 

• Creation of database on human rights education programs, activi-
ties, materials, etc. in Asia-Pacific.

�ey all lead to understanding the practical aspects of doing human 
rights education; or more specifically, the way practitioners develop human 
rights education programs and implement them in specific contexts.

Ultimately, the documentation of all these experiences supports the ba-
sic objective of  : promote human rights in Asia and the 
Pacific.

Forms of Human Rights Education

�e documentation of human rights education stresses the practical aspects 
and challenges of developing and implementing programs and activities. 
Painting a sanitized version of the experiences is not useful to those looking 
for realistic guide in starting human rights education initiatives. Presenting 
the realities of starting and implementing human rights education programs 
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and activities teaches lessons to others. At the same time, presenting diverse 
programs and activities provides options and possibilities in undertaking 
human rights education that fits situations and challenges.

�e publications of   cover a variety of forms of hu-
man rights promotion and education—formal, semi-formal, non-formal. 

Formal education

H  started documenting 
human rights education in the school system 
experiences in  in the form of workshop 
and research reports. �e series of workshops 
held in Southeast Asia led to the publication in 
 of a report entitled Schools, Human Rights 
and Society - Report of the  Workshops on 
Human Rights Education in Schools. �is re-
port provides a comprehensive discussion of 
initiatives, components, issues and challenges 
confronting the teaching and learning of hu-
man rights in the school system in Southeast 
Asia (Cambodia, �ailand, Vietnam, Malaysia, 
Indonesia and the Philippines).

H  also researched on ed-
ucational policies that relate to human rights 
education and did a survey of awareness of 
human rights among students and teach-
ers in India, the Philippines and Japan. �e 
research and survey results were published 
in - both as country reports and 
as a collective report of all the countries in-
volved:   Human Rights Education in Indian 
Schools (Arjun Dev, Dinesh Sharma, D. Lahiry, 
); Human Rights Education in Philippine 
Schools: Analysis of Education Policies and 
Survey of Human Rights Awareness (Lolita 
H. Nava, Zenaida Q. Reyes, Maria Carmela 
T. Mancao, Maria Victoria C. Hermosisima, 
and Felicia I. Yeban, ) and Educational 

Schools, Human Rights and 

Society - Report of the 1998 

Workshops on Human Rights 

Education in Schools 

Educational Policies and Human 

Rights Awareness - Japan, India, 

the Philippines and Sri Lanka 

(2008)
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Policies and Human Rights Awareness - Japan, 
India, the Philippines and Sri Lanka (). 

�ese publications were followed by re-
ports from Northeast Asia that present the 
situation in Japan, Hong Kong, Taiwan, China, 
Mongolia and South Korea: �e State of Human 
Rights Education in Northeast Asian School 
Systems: Obstacles, Challenges, Opportunities 
() and Human Rights Education in the 
Northeast Asian School Systems - Resource 
Material (). Both publications discuss 
educational policies, school curriculums and 
lesson plans used in Northeast Asian school 
systems. 

�e two annual publications of  
 (Human Rights Education in Asian 
Schools, -; and Human Rights 
Education in Asia-Pacific, -present) pro-
vide the avenue for experiences in many other 
countries to be documented and made avail-
able in both print and online versions. Most of 
the articles are accounts of implementation of 
programs and activities by teachers and NGO 
workers inside the classroom, school and in 
the community. Some discuss the teaching and 
learning materials including lesson plans used 
in teaching/learning human rights. Articles on 
school activities cover the history of the teach-
ing of human rights (or related concepts such 
as non-discrimination), the lesson plans and 
the activities; those on school curriculum de-
scribe how human rights can be infused in the 
different subjects; those on textbooks analyze 
the textbook contents; and those on teacher 
training discuss the content of the training ac-

Human Rights Education in Indian 

Schools (2007)

Human Rights Education in 

Philippine Schools: Analysis of 

Education Policies and Survey of 

Human Rights Awareness (2006)

Human Rights Education in the Northeast Asian School 

Systems - Resource Material (2013)
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tivities (including 
human rights con-
cepts, relevant na-
tional laws, lesson 
planning, appro-
priate pedagogies) 
and sometimes 
the training im-
pact. �ere are 
also articles on 
tertiary level hu-
man rights edu-
cation programs 
that discuss the 
educational policy, 

human rights issues, pedagogies, programs supporting tertiary level human 
rights education programs and also networks of universities for human rights 
education.

Semi- and non-formal education

With the start of the annual publication of the Human Rights Education 
in Asia-Pacific in , semi-formal and non-formal human rights educa-
tion programs have been featured that ranged from training programs for 
specific sectors to community-based activities as shown in Tables  and  
below.

Table 1. Training programs

Activity Initiatives

Judicial training Philippines (Philippine Judicial Academy), Nepal (National Judicial 
Academy)

Training program Yemen (Mwatana), Myanmar (Political Prisoners), Pakistan 
(Institute for Development Studies and Practices) 

Community legal education Bangladesh (legal empowerment program for Biharis)

The State of Human Rights 

Education in Northeast Asian 

School Systems: Obstacles, 

Challenges, Opportunities

South Asian Teachers and 

Human Rights Education - A 

Training Resource Material (2009)
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Table 2. Activities that promote human rights in Asia and the Pacific 

Activity Initiatives

Theater production Sri Lanka (Active Theater Movement focusing on post-conflict 
reconciliation), Vanuatu (Vanuatu Rainbow Disability Theatre Group), 
Indonesia (SIGAB, Jogjakarta, empowering persons with disability), 
Papua New Guinea (Seeds Performing Arts Theatre Group), Bangladesh 
(Bangladesh Institute of Theatre Arts), Taiwan (Garden of Hope, women 
and child rights advocacy)

Art exhibition Japan (paintings on women issues), Thailand (creative art on child rights)

Museum visit Bangladesh (Liberation War Museum), Pakistan  (Citizens Archive of 
Pakistan), Cambodia (museums on the Khmer Rouge regime abuses), 
Sri Lanka (Community Memorialization Project)

Film festival India (Kriti Film Club, Madurai International Documentary and Short 
Film Festival), Bangladesh (International Children’s Film Festival), Papua 
New Guinea (Human Rights Film Festival), the Philippines (Active Vista), 
Malaysia (Freedom FilmFest)

Literature festival India (LitFests)

Social media Taiwan (advocacy on gender issues)

Community activities Japan (social education program of community-based centers, 
local human rights festivals); Singapore (Migrants Day); Myanmar 
(International Day celebration), Cambodia (CamASEAN photo exhibit in 
villages)

Child play Hong Kong (Playright, Children’s Play Association), India and the 
Philippines (research on play and human rights), Bahrain (Be Free 
Program)

�e list of activities in Table  reveals the diversity of initiatives that 
promote human rights in Asia and the Pacific. It also shows the variety of 
institutions involved that work at both national and regional levels. It is no-
table that many of these activities are community-based. �ey are designed 
to get the local residents to participate in the activities (as can be seen in 
the community theatre productions, art exhibits, film showings, festivals 
and seminars). Even the museum visit can be community-based with the 
mobile museum of Liberation War Museum in Bangladesh as an example. 
�ese community-based activities allow the members of local communities 
to engage in a dialogue on issues related to human rights as well as the idea 
of human rights itself.

�e articles also focus on specific sectors such as indigenous peoples, 
children, students, civil servants, women, persons with disabilities, mi-
grant workers, judges, prisoners, youth,  workers, teachers, journalists, 
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staff of national human rights institutions, artists, and members of local 
communities.

In terms of institutions, the articles involve schools, s, training cen-
ters, education ministries, national human rights institutions, human rights 
centers, local governments, UN agencies, international organizations, art 
and theater groups from thirty-two countries in Asia and the Pacific.

Table 3. Human rights institutions with articles on human rights education published by HURIGHTS 

OSAKA

Country NHRI

Afghanistan Afghanistan Independent Human Rights Commission

Australia Australian Human Rights Commission; Victorian Equal Opportunity and 
Human Rights Commission

Bahrain National Institution for Human Rights

Bangladesh National Human Rights Commission of Bangladesh 

Hong Kong Equal Opportunities Commission

India National Human Rights Commission of India

Indonesia Komisi Nasional Hak Asasi Manusia

Iran Iranian Islamic Human Rights Commission

Jordan Jordan National Centre for Human Rights

Korea (South) National Human Rights Commission of Korea 

Malaysia Suruhanjaya Hak Asasi Manusia Malaysia

Maldives National Human Rights Commission of Maldives

Mongolia National Human Rights Commission of Mongolia

Myanmar Myanmar National Human Rights Commission

Nepal National Human Rights Commission of Nepal

New Zealand Te Kāhui Tika Tangata

Philippines Commission on Human Rights of the Philippines

Qatar National Human Rights Committee of Qatar

Sri Lanka Human Rights Commission of Sri Lanka

Thailand National Human Rights Commission of Thailand

Uzbekistan National Center for Human Rights of the Republic of Uzbekistan

Articles from these institutions have been published since  and con-
tinued till  mainly in the two annual publications of  . 
But the first publication about some of these institutions was in a chapter 
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of the  Human Rights in Asian Cultures - Continuity and Change. �e 
articles discuss the historical background of their establishment, the legal 
bases of the establishment of the institutions, the programs and activities 
and the assessment of their activities. 

�ese institutions play a critical role in human rights promotion and 
education. �ey have the authority and capacity to provide training to gov-
ernment officials, members of police and security forces, public school of-
ficials and teachers and other sectors in society. �ey have been continuing 
their human rights promotion and education program and activities in line 
with their official mandate.

See Annex A for the list of articles by and about these institutions.

Value of Documented Experiences 

Are the published articles getting outdated with the passing of time? 
�e answer is no. A number of cited articles on human rights educa-

tion published by   refer to those that were published more 
than fifteen to twenty years ago. 

A  book article cites as reference a  article on human rights 
education in Cambodian schools that appeared in Human Rights Education 
in Asian Schools.  �is  book article discusses the role of civil society 
in the struggle for human rights in developing countries. A  report 
cites a  article on human rights education in the school system in 
�ailand. A  journal article cites a  article on Cambodia. A  
book on English language teaching cites a  article on language teach-
ing and human rights education. Also, a  thesis in Universitas Darma 
Persada cites a  article of Minoru Mori and Yasumasa Hirasawa on 
Dowa education.

�e twenty-one year-old article of Sheela Barse on textbook review is 
cited in an article on primary school textbooks. Barse’s critical perspective 
is presented in her article published in  in Human Rights Education 
in Asian Schools, volume .  A  journal article cites a  article on 
Pakistani experience. A  paper cites the  report of  -
 – “Schools, Human Rights and Society” - Report of the  Workshops on 
Human Rights Education in Schools. 
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A  journal article cites a  article in relation to Dowa educa-
tion. For  and , several journal papers cite articles published in 
.

A final example is a report in the th Informal  Seminar on Human 
Rights held in  in Tromso, Norway. �e report of the rapporteurs of the 
Seminar on human rights education initiatives in Asia and Europe cite many 
articles published by  , one as early as .

Citation of fifteen- to twenty-year-old articles occurs because their 
contents remain relevant. On one hand, the articles provide a perspective 
on human rights education as well as its history. On the other hand, they 
provide examples of human rights education done under existing school 
curriculum, appropriate teaching/learning materials, and teacher training. 

Needless to say, the citation in other literature of articles in  
 publications shows the value of human rights education experiences 
that have been documented.

Human Rights Education Journey in Asia-Pacific

Human rights education programs and activities in Asia (and probably 
also in the Pacific) arose and disappeared in a roller coaster fashion since 
s. �e decade of the s was supportive of human rights education in 
view of the series of world conferences organized by the UN including the 
Vienna conference on human rights (), Beijing conference on women 
(), Istanbul conference on housing (), Cairo conference on popula-
tion () and various other conferences. In the region, the UN-supported 
Asia-Pacific regional workshop started in  and continued till the end 
of the decade. All these global and regional conferences expressly declared 
the need for human rights education. UN agencies were also supporting ac-
tivities on human rights education at the regional and national levels in line 
with the results of the global conferences and especially with the adoption 
of the UN Decade for Human Rights Education in . 

At this time, and probably with the supportive environment for human 
rights, many national human rights institutions were established starting in 
early s till early s. 

In this regional context, human rights were discussed more openly and 
human rights education was welcomed generally speaking by governments 
in the region. H , for example, was able to implement hu-
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man rights education projects in partnership with national human rights 
institutions, ministries of education and s in several Asian countries 
from  to almost mid-s.

However, from mid-s, the interest on human rights and human 
rights education seemed to be waning. Government educational policies 
seemed to have left out human rights education in view of new educational 
priorities. In Japan, for example, the government made moral education a 
major focus of the school curriculum. �is new focus is seen as giving less 
stress on human rights, despite the laws and national action plan on human 
rights education.  

At the international level, likely due to the campaign of the UN since 
s, governments became more interested in supporting the idea of sus-
tainable development. Education for Sustainable Development () be-
came a major educational form of this campaign. By , the UN adopted 
another educational form alongside  related to Sustainable Development 
Goals (s). �is was Global Citizenship Education (). �e side-
by-side existence of  and  was reiterated in the  “ 
Recommendation on Education for Peace and Human Rights, International 
Understanding, Cooperation, Fundamental Freedoms, Global Citizenship 
and Sustainable Development.” �e UN World Programme for Human 
Rights Education that started in , while continuing at present, does 
not appear to be a major focus at least as far as governments in Asia are 
concerned.

�is journey of human rights education in Asia and the Pacific is evi-
dent in the documentation of  .

Final Note

H ’s documentation promotes the idea that human rights 
education does not have a singular form. It cannot also be said that its his-
tory started only when the United Nations began using the words “human 
rights education” sometime in the s. �ere are many “educations” that 
can be considered equivalent to human rights education, which have existed 
since the s. �ese “educations” evolved with explicit incorporation of 
international human rights standards.

�e United Nations, through , has been promoting differ-
ent “educations” with human rights content. A recent example is  Global 
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Citizenship Education (), which has been framed as an implementa-
tion of “Target . of the Sustainable Development Goals (  on Education), 
which calls on countries to ‘ensure that all learners are provided with the knowl-
edge and skills to promote sustainable development, including, among others, 
through education for sustainable development and sustainable lifestyles, hu-
man rights, gender equality, promotion of a culture of peace and non-violence, 
global citizenship and appreciation of cultural diversity and of culture’s contri-
bution to sustainable development’.”  One should note that  is defined 
by  as covering 

knowledge about the world and the interconnected nature of 
contemporary challenges and threats. �at includes, among 
other things, a deep understanding of human rights, geography, 
the environment, systems of inequalities, and historical events 
that underpinned current developments. 

�is reiterates  . which emphasizes human rights, gender equality, 
culture of peace and non-violence, cultural diversity and of culture’s contribu-
tion to sustainable development.

In showing ways of undertaking human rights education based on the 
real situation on the ground, documentation reveals as well as proves the 
existence of issues and opportunities that are important considerations in 
any effort to promote human rights.

�us documentation provides a better understanding of the situation of 
the school system particularly the challenges in incorporating human rights 
education into the school curriculum, and of the community particularly 
in ensuring that the local people are involved in the process of appreciating 
human rights while considering their peculiar socio-economic and cultural 
contexts (which can either support human rights or restrict them). 

Likewise, documentation helps bring out issues such as the relation-
ship between human rights and culture including religion. Experiences in 
Indonesia, Iran and Pakistan are providing examples of how Islam is be-
ing related to human rights in the education field. Another issue is about 
human rights accountability and the need to preserve societal order and 
relationship among people (reconciliation), particularly at the community 
level. �e experiences in Cambodia and Sri Lanka point to possible ways of 
addressing this issue. 



Documenting Human Rights Education 295

�ere are also interesting stories about the shifts in perspective in hu-
man rights work. A legal assistance group in Sri Lanka saw the need to 
change from “firefighting” to education to effect longer-term impact of the 
work it was doing. An  in India started to “experiment” on human 
rights education in the school system that led to a multi-state program years 
later. An association established by former political prisoners for their own 
welfare in Myanmar subsequently developed a human rights education pro-
gram for local government officials.

Surveys provide information on how people appreciate human rights. 
In a survey done in the Philippines, teachers would teach the rights of the 
child (Convention on the Rights of the Child, ) but not the Universal 
Declaration of Human Rights () – “ is considered to be a ‘safer 
content than the , which is often deemed as having more ‘militant’ 
content. 

�e documentation of human rights education through the years yields 
persistent issues that challenge educators. Issues regarding the understand-
ing of the human rights concept and standards, use of participatory peda-
gogy, addressing problems inside the classroom and the school, developing 
appropriate teaching and learning materials, making teacher training on hu-
man rights available arose in the past and remain in the present. 

Documentation means database in many ways. An institution that docu-
ments its activities is creating an institutional database. One can say that this 
is part of “institutional memory.” A compilation of experiences of different in-
stitutions in Asia and the Pacific is the creation of database of the regional level 
type. Such a database is useful in “looking back” at experiences and learning 
what improvement has occurred as much as understanding what issues have 
remained till the present.

H ’s human rights education documentation is human 
rights promotion at the regional level.
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Annex A

Articles of National Human Rights Institutions and Other 

Institutions

Author and Publication Article

Saafroedin Bahar
HREAS I, 1998

Komnas HAM and Human Rights Education

Lakshmi Singh
HREAS I, 1998

The National Initiative on Human Rights Education 
in Schools and the Role of National Human Rights 
Commission

Human Rights Commission of Malaysia
HREAS VI, 2003

Human Rights and Education: Conference Report

SUHAKAM
HREAS VIII, 2005

Assessing Knowledge of Human Rights Practices in 
Malaysian Schools

Seung-mi Lee
HREAS X, 2007

National Human Rights Commission of Korea: 
Spearheading Human Rights Education in Schools

Altangerel Choijoo
HREAS XI, 2008

Human Rights Education Program of the National Human 
Rights Commission of Mongolia

Valai na Pombejr
HREAS XI, 2008

The Work of the National Human Rights Commission of 
Thailand on Human Rights Education in Thai Schools

National Human Rights Commission of India
HREAS XI, 2008

Initiatives of National Human Rights Commission of India 
on Human Rights Education

Riyad Al-Subuh
HREAS XII, 2009

The National Center for Human Rights and Human 
Rights Education in Jordan

Shirani Rajapaksa
HREAS XII, 2009

Human Rights Commission of Sri Lanka: Human Rights 
Education in Schools Mandate

Ana Elzy E. Ofreneo
HREAS XII, 2009

Philippine Commission on Human Rights: More than Two 
Decades of Promoting Human Rights in Schools

Human Rights Commission (New Zealand)
HREAP 1, 2010

Building Human Rights Communities in Education

Abdul Karim Azizi and Yeseul Christeena Song
HREAP 2, 2011

Human Rights Promotion: The Afghanistan Independent 
Human Rights Commission

Tek Tamata
HREAP 2, 2011

UNDP and the National Human Rights Commission of 
Nepal

Suraina Pasha
HREAP 2, 2011

The Evolution of the Asia Pacific Forum of National 
Human Rights Institution’s Regional Training Program

National Human Rights Commission of Bangladesh
HREAP 3, 2012

Bangladesh NHRC: Baseline Survey Paves Way for 
Human Rights Education

Bolorsaihan Badamsambuu
HREAP 4, 2013

National Human Rights Commission of Mongolia: 
Building Positive Attitude to Human Rights

Kim Cheol Hong
HREAP 4, 2013

Human Rights Education for Civil Servants in Korea: 
Current Situation and Tasks
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Human Rights Commission of Malaysia
HREAP 5, 2014

Human Rights Best Practices Schools: SUHAKAM 
Program

National Institution for Human Rights
HREAP 9, 2019

National Institution for Human Rights in the Kingdom of 
Bahrain: Human Rights Education Program

SUHAKAM
HREAP 9, 2019

SUHAKAM: Education, Promotion and Publicity

Victorian Equal Opportunity and Human Rights 
Commission
HREAP 11, 2022

Raise It! Evaluation Insights and Enhancements from the 
Pilot Program

Human Rights Commission of the Maldives
HREAP 12, 2023

Human Rights Promotion in Maldives

National Human Rights Commission of Mongolia
HREAP 12, 2023

National Human Rights Commission of Mongolia: Human 
Rights Awareness and Education Functions

Francis Tom Temprosa
HREAP 12, 2023

The Enduring Challenge to Human Rights Education: 
Reflections from the Field in the “New Normal”

National Human Rights Commission of Korea
HREAP 12, 2023

Human Rights Education and Promotional Activities in 
Korea

Equal Opportunities Commission
HREAP 12, 2023

A Territory-wide Representative Survey on Sexual 
Harassment in Hong Kong

Department of Social Work, Delhi University
HREAP 12, 2023

Locating National Human Rights Commission within the 
Human Rights Discourse at the Grassroots in Rural India

Aparna Tiwari
HREAP 13, 2024

Human Rights Commission, India: Awareness and 
Advocacy Activities

Equal Opportunities Commission
HREAP 13, 2024

Study on Challenges, Effective Policies, and Best 
Practices of Ordinary Schools in Educating Students with 
Special Educational Needs in Hong Kong

Iranian Islamic Human Rights Commission
FAP, June 2024

New Educational Programs of the Human Rights 
Commission in Iran

National Center for Human Rights of the Republic of 
Uzbekistan
HREAP 14, 2025

Implementing the Fourth Phase of the World Programme 
for Human Rights Education: Uzbekistan’s Experiences

Note: HREAS - Human Rights Education in Asian Schools; HREAP - Human Rights Education in Asia-Pacific; FAP - FOCUS Asia-Pacific.
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